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PHILOLOGICAL SCIENCES

METHODOLOGY OF TEACHING OF LANGUAGE
AND LITERATURE
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A GENERAL PERSPECTIVE ON DIFFEREMCES BETWEEN
GE TEACHING AND ESP TEACHING

With the accelerating rate of globalization, business exchanges are camied out
cross the border, as a result there s a growing demand for lzlents professwonal both in
Englizh and Busimess. There are certain arguments that no differences can be defined
heltween Business English (or English for Specific Porposes) teaching and General
English teaching. However, many researchers come to the conclusion, that Business
English is different from General English at least in such aspecis as in the role of
teacher, v course design, in teaching models, eic., thus different feaching methods
should be applied in order to realize expected teaching goals,

Englizh tor Specific Purposes (ESP) s often onderestimated becanse of teachers'
attitwles which are often characterized either by condescension or reluctance. This un-
derestimation may be due 10 the fact many language teachers are not aware of what it
means to be an ESF teacher, and what it takes to be successful in this practice.

To start the discussion we need b have a clear idea about what ESPF means.

Dudley-Evans offered the following charmcteristics of ESP:

Absolute Charactenstics

1. ESP is defined to meet specific needs of the leamers

2. ESP makes wse of underlying methodology and activities of the discipline ot serves

3. ESP s centered on the language appropriate 1o fhese achivities in terms of grame-
muar, lexis, register, study skills, disoourse and genre.

Varmable Charmclteristics

1. ESPF may be related 10 or designed for specitic disciplines

2. ESP may use, in specific teaching situations, a different methodology from that
al General English

3. ESF s hkely 1o be designed for adult learmers, either at o tediary level instito-
fson or in g professional work stluation. I could, however, be for learners at secondary
schoal level

4. ESP s generally designed for intermediate or advanced students.

5. Most ESF courses assume some basic knowledge of the language syslems
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[f we agree with this definition, we begin 1o see how broad ESP really is. In fact,
ane may have a question — what is the difference between the ESP and General English
approach? Hutchinson answers this quite simply, win theory nothing, in practice a great
dealw. Teachers nowadays are much more aware of the importance of needs analysis,
and certainly materials wnters think very carefully abouwt the goals of learners at all
stages of materials production. Perhaps this demonstrates the influence that the ESP
approach bas had on English teaching in general. Clearly the line between where Gen-
eral English courses stop and ESP courses siart has beoome very vague indeed. In line
with the growing popularity of ESP, it 15 of great significance to study on the difference
hetween GE teaching and ESP teaching.

5o, to bave the general idea about ESF classes and 11s companson o EGP ones
we should keep in mind that ESP leamers are usually adults who already have some
familiarity with English language and they are leaming the language o get a set of
professional skills and to perform particular-job-related functions. In EGP classes, age
af learmers varies from children b adults and leaming English language 15 the subject
af the classes.

English for Specific Purposes 15 that kind of English teaching that builds upon
what has been acguired earlier in EGP with o more restricted focus. It aims at acguaint-
ing learners with the kind of language needed in a particular domain, vocation, or oc-
cupatien. In ather words, its main objective s o meet specific needs of the learmers.
0Of course, this mdicates that there is no hixed methodology of ESF that can be applh-
cable in all situations, but rather each situation and particular needs of leamers belong-
ing to a particular domain impose a certain methodology of teaching.

Speaking about purposes of learmmng, in a EGP class, as a rmale, four skills are
stressed equally. But in ESP, it 15 needs analysis that determines which language skills
are most needed by the students, and the svllabus is designed accondingly. For example,
in arder b train a tounst guide, the ESP class should promote the development of spo-
ken skills. Another example, one who intends to work in g business administration
should be trained in development of reading skills,

In a typrcal EGP class, there s concentrution on teaching grammar and language
structures (maostly in isolation). But in ESP, the focus 15 on context, to ESP, English is
not taught as a subject separated from the students’ real world.

Combination of subject=matter (which leamers are familiar with) with English
language creates a meaningful context which is highly motivating. [t increases motivas
tion that is a positive indication of a successful learnimg.

Kegarding the term “specific’ in ESP, it should be noted that it doesn 't only mean
English for specific purposes (English at service of specific purposes), but also it im-
phes specific purposes for learning English. In other words, the study of English
through a field that is already known and relevant. So, learners are able o use what
they learmt in ESP classes night away in their work amd studses. This means that ESP
cnables them to use the English they know te learn even more English.



afclenee mithout borders - 20155 = Vofwme 14 Philological Sefewees

Ta sum it up, E5P assesses and analyzes needs and integrates motivation, subject-
miatter and content with the help of relevant language skills.

Speaking about differences in the mole of GE teacher and ESP teacher, we must mens
tion that they hath should be able to mlentify the curment language level of the learner and to
select matenals and set tasks that are appropoate in level as well as i context. They alsa
need to be able to sel course obpechves and devise course program. In onder o achieve this
il i% exsential for the teacher to have an me-depth knowledge of the language svstem in terms
of skills functions, structares and vocabulary. Howewer, 1o be a qualified ESP teacher more
is needed. An ESP teacher = typically one who has experience in teaching English as a
second [anguage. Sometimes we use the term “ESP practitioner” or *BE trainer’ rather than
‘ESP teacher” in order to reflect the difference for being an ESP teacher from being a GE
teacher. Some BE tramers come from a business background, who have worked m compa-
niexs themselves and have useful knowledge of the way in which companes are organized
and run, and some may onoe be TEFL teachers, geologists or architects etc. Whatever the
background, it is of great importance that the tminer shoukld be seen as an expert in present-
ing and explaiming the language, m diagnosing the learners’ language problems, amd mm
providing them with certain awareness of ESP.

The teacher needs to design a syllabus with reahishe goals and arranging condi-
tions for checking and evaluating students™ achievements. After setting goals and ob-
Jectives, these aims should be transtormed into an instructional program with the im-
ing of activities. Selecting, designing and organizing course matenals as well as provd-
ing relevant language skills and elements are of great importance in this phase. Course
design 1% the process by which the raw data about a learning need is interpreted in order
to prodluce an integrated series of teaching=leaming experience, whose ultimate aim is
to lead the learners to a particular state of knowledge. In peneral, the course design for
{(iE focuses on subjects related to culture, hiterature, and linguistacs, while that of ESP
tocuses on courses related to the application of language m professional communica-
tion. Acoording to Hutchinson amd Waters, there are three main approaches o ESP
course design, respectively called language-centered course dexign, skills-centered
course design and learning=centered course design.

Language-centered course design, the simplest and most familiar one, aims io
draw as direct connection as possible between the analyses of the target sitwation. It
seems b be very logical, however, static amdl inflexible, only at the surface level.

Skills=centered course design has been widely used in a number of countries, es-
pecially m Latin America. This approach 15 founded on two fundamental principles,
ane theoretical, the other pragmatic. A skills-centered approach aims o get away from
the surface performance data and look at the competence that underhes the perfor-
mance. Comparatively speaking, this approach claims to fake the leamers more into
account than the language-centered approach.

Learning-centered approach, different from the first approach - language-cens-
fered approach, m which the leamer 15 discarded, and the skills-centered approach
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which doesn’t take the learner inte full account, gives the most concern to the leamers,
thus o maximize learning.

Teaching skills also differ when we talk about teaching GE and teaching ESP. Tra-
ditionally, English is viewed as severul components, called speaking, wniting, listening,
translation, and mierpretaton, and difterent beachimg skills are applied in teaching each
part. However, ESPF cannot be treated in the same way, because ESP leamers are supposed
to gain a comprebensive mastering of English reguired by professional communications.
[t 15 hard to draw a lime between the components, sav, speaking, listenmy and writing, so
trachbtional teachmy skills may not be favorable in ESP teaching. For this pan focws s
maimnly placed on ESP teaching skills, through which the difference between ESP and GE
teaching skills can be easily drown. We may distinguish two methods of planning the
ciurse in ESF teaching. The first is to lake cach of the mam performance arcas and break
it down inbo constitwent parts: skills components, language funchions and the grammatical
and kexical constituents. The second 15 o analyre the language used taken from real life
sthuatsms, or from simulatsens of real life sitaations.

Breakdown method functions much simalarly to the teaching method used in GE,
as it sirexses on language, and its grammatbcal components, but its skills components and
the lexical components bear differences from GE. Due to the difference on lexical Lewvel,
GE words are widely used m business with another meaning in ESF. ESP teacher should
spend more lime on this point te cultivate the baswe skills for the learners and make the
business meaning of the lexwxal components clear to the leamers. For example, *minute’,
in GE, means “one sixth part of an howr, equal te 60 seconds’ mdicating the tme, how-
ever, it means “a braef summary or record of what s said and decided at a meetmg’ in
BE, absalately diftferent from the GE meanmy. ESP teachers are supposed to pick up
these words which contain different meaning particularly vsed in ESP, and make the
learners aware of that difference. Besides the teacher may further organize a discussion
based on o cerain topic. Thus, it 15 sugeested that ESP teachers should spend more time
an these differences between GE amd ESP meanings in order to cultivate the basac skills
tor the learmers and make the professional meaning of the lexical components clear to
the leamers. The method of planning the content of course, using the language wsed in
sumples taken from different real-hfe situations or simulations of them. 15 wadely applied
in ESF content planning. As we notice, many BE books are compiled in this way, covs
ering areas such as financing, foreign trading, payment, negotiation and so on, to show
the characternstics of language used in different business situations. Real-life situation
plannmg undouhbtedly s o preferable way m ESP teaching, becawse ot gives the students
the most direct impression on how ESP language 1s different from GE language. This
method helps the stwdent manage ESP usape hetter and faster.

Apart from differences charactenzing teaching ESF and ESP teacher, we need to
define the responsibilities of ESP leamer. The learner comes in the ESF classroom with
a broad spectram of charactenistics, among them — interest for leaming. subject-content
knowledge and well-built adult learming strategies. Feople learn a language when they
hawe opportunities to work with language in context that they comprehend and find it

f
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interesting. In this respect, ESP has powerful means for providing such opporiunities.
The more mteresting materials, the more attention; the more leamers pay attention o
the meaning of the language they read or hear, the more they leam and are successful.

ESF leamers are usually aware of the purposes for which they will need to use
English. Knowledge of the subject arza enables them to wWentify a real contexi for the
vacabulary and structures of ESP classroom. As a resalt they take advantage of what
they already know about the subject-matter to learn English.

Based on the analysis above, we know that the term ESP 15 used to cover the
English taught to a wide range of professional people, and people still in full-time ed-
ucatrn preparing bor a business career and due to the special guality of ESP, attention
should not only be paid to language, but equally to the importance of skills=-trminmng in
the teaching activity. This presents a tough challenge for ESP teachers, as they ane
required to not only be professional i language, but also to develop awareness of the
needs and concerns of business peaple and te become flexible enough to respond o
thoxe needs. For the mexperienced teacher the matenals and students of an ESP class
can be challenging and you should give yourself exira titme o prepare for a ESP course
until you are familiar with the content.

There is no “best’ methodology — any teaching sitwation s an interaction between
the leamer, the trainer and the activity itself. A< a general male, methodologies which
put the leamer at the center of the leaming process are likely to be the most effective.
In ESP teaching activity, methodologies which combine langueage and real situation
together discussed in this essay would be more favorable. Emphasis on the application
af languwage in professional communication can assist i the teacher carrying out the
course more success fully and help the learners learn more quickly and more effectively
— that can be a win-win policy.
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